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The Effects of a Field Trip on University Students Studying English

A Practical Report on the “Asakusa Trip”

Kyoko Kuze

3

1. Introduction

In this era of internationalization and globalization, the number of foreign visitors to Japan has been increasing

dramatically; therefore, university students have gained numerous opportunities to practice their English skills outside 

the classroom. A field trip is one activity that is feasible and at the same time valuable for university students because it 

is a meaningful experience for communication with people from all over the world.

    This paper is has a two-fold purpose: (1) to provide a practical report on the “Asakusa Trip” that was 

incorporated into the English courses at Ueno Gakuen University for three consecutive years starting in 2015 and (2) 

to discuss its value as an instructional strategy. Analyses of student responses gathered from questionnaires,
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semi-structured interview, and composition show the effectiveness of this activity in language learning.

2. A Field Trip in the English Curriculum

Generally, the field trip is utilized to reinforce specific subjects learned by students in their regular classroom.

Previous studies discuss the importance of field trips from several viewpoints. For instance, Yoon, Kim, Takano, Yun, 

and Son (2016) report the effects of a field trip program with a socio-ecological perspective on the experience and 

learning of university students, and Cri an (2013) proposes a field trip as an approach that is based on an interactive 

method of learning in the study of literature. According to Meiranti (2012), many studies show that learning on a field

trip can produce different results compared to learning in a classroom. There are also studies advocating the value of a

field trip from cognitive and affective viewpoints (Koran, Koran, and Ellis, 1989; Welch and Welch, 1997). 

A field trip in the English curriculum is usually implemented with the purpose of developing specific linguistic 

skills such as writing skills (Meiranti, 2012) and English literacy (Chern and Dooley, 2014). Among these purposes, a

field trip for interviewing English-speaking tourists is highly valued in the countries where English is not an official 

language (Roeland, 2017). The purpose of this trip is for the learners to practice their English speaking skills and to 

develop communicative skills in the real world; educators take a great interest in this concept currently because it is 

regarded as a helpful method to facilitate learners’ sensitivity to other cultures and to mold them as global citizens.

3. Description of the Field Trip

3. 1. Objectives

     The primary purpose of this field trip was to interact in English with people from other countries thereby 

developing the linguistic skills of the learners. In order to achieve this purpose, some specific objectives were defined 

as follows: (1) to develop listening and speaking skills, (2) to understand other cultures, (3) to be able to introduce 

Japanese culture in English, and (4) to become motivated in the study of English.

3. 2. Participants

     In July 2015, the first field trip to Asakusa was conducted for students who were enrolled in the elective course 

of “English II.” They were all majoring in music. The second trip in October 2016 and the third trip in November 2017 

were implemented for students in compulsory courses “English Communication I” and “English Communication II”,

which were mainly meant for music management majors. Japanese was their first language and their English 

proficiency levels varied widely from beginner to upper-intermediate. During the three-year period when the field trips 

were conducted, over 35 students participated in them.
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3. 3. Procedures

Many studies suggest that good planning is essential for the success of the field trip. According to Welsh and

Welsh (1997), an appropriate excursion should be chosen based on logic, suitability for the class level, and the course 

content. They also argue, “The field trip should relate directly to the course content and be of interest to the students. It 

should be a part of the overall curriculum and planning of the course” (p. 110).

The first trip in 2015 was planned by the instructor, the author of this paper, in consultation with Mr. Richard 

Jones, who was an English advisor at Ueno Gakuen during that period. Plans for the second trip in 2016 and the third

trip in 2017 were drafted solely by the instructor after extensive modification of the plans of the first trip and the 

addition of some activities that were thought to be valuable.

Table 1 shows the procedures in the lessons for the trip in 2017. We had two lessons before the trip and half a 

lesson after the trip. In the first lesson before the trip (Lesson 1), students learned how many foreigners visit Japan each 

year and realized the importance of communicating with them in English. Additionally, since they should be able to 

explain about Japanese cultural concepts such as matsuri (festivals) and omikuji (fortune telling slips), and describe 

typical traditional Japanese food culture when asked, they utilized various resources such as the Internet and books and 

were aided by the instructor in their quest to learn English expressions relevant to such conversation. This activity was 

added to the procedures related to the field trip in 2017 and the information they gathered was discussed in the group 

presentation and speech in the following week (Lesson 2). They also designed questions they would like to ask 

foreigners during the field trip and speculated on possible answers as part of their preparation for the interviews with

foreigners. In Lesson 2, after they delivered a group presentation and a short personal speech both of which were about 

Japanese cultural concepts, a more intensive practice of interviewing tourists in English was conducted.

    On the day of the field trip, the students and the instructor went to the Asakusa areas around the Senso-ji Temple 

and practiced their speaking English skills with foreign tourists. Students formed small groups as instructed before the 

trip and interacted with foreign tourists by asking them previously selected questions. The questions in the interview 

are all basic questions as “Where are you from?” and “How long are you staying in Tokyo?” as seen in Appendix 1, 2, 

and 3. When students finished the interview, they offered their gratitude to the tourists and handed them origami

(folded) paper cranes. Students completed a series of activities by filling in the answers and comments on the 

worksheet (Appendix 3). They repeated these procedures and interacted with many groups of tourists around the 

world for nearly two hours.
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Table 1: Procedures in the lessons in 2017

Activities Materials

Preparation Lesson 

1

1. Learn about foreign visitors to Japan

2. Learn how to explain Japanese cultural concepts, food, etc.

3. Formulating questions and answers for the interview

4. Prepare for a group presentation (Homework)

Newspaper articles

Internet sources, books

Talking about Japan in 

English

Presentations to Go1)

Worksheets*

Lesson 

2

1. Give a group presentation about cultural issues, Q & A

2. Give a short speech about Japanese culture or food, Q & A

3. Read the guidelines of the trip

4. Practice an interview in pairs and groups

5. Practice asking questions and making paper cranes. 

(Homework)

Presentations to Go

Guidelines for the

“Asakusa Trip”

Four Corners 22)

Worksheets*

Field Trip Lesson 

3

1. Form groups of two or three students

2. Stop foreign tourists, and introduce themselves

3. Ask a few questions each and interact with foreign tourists

4. Talk about Japanese culture and help the tourists navigate

Japan if asked

5. Offer their gratitude to the tourists for the interview and 

hand them paper cranes

6. Fill in the answers and comments on the worksheet

7. Write a short essay in English about the field trip 

(Homework)

Worksheets*

Wrap-up Lesson 

4

1. Share compositions in class

2. Participate in a questionnaire

3. Question the instructor about new expressions and review 

the trip

Questionnaire

Four Corners 2

*The worksheets are shown in the appendix.



- 93 -

4. Results

4. 1. Student responses in questionnaires

     Students were asked to participate in a questionnaire after the field trip each year. Table 2 shows the answers of 

students to fixed-response questions in questionnaires that were administered during all three years. 

Table 2: Student responses in questionnaires (n=35)

(1: strongly disagree 5: strongly agree) 1 2 3 4 5 Average point3)

I enjoyed the trip to Asakusa. 0 0 3 6 26 4.7

I thought I was well prepared. 0 7 5 11 12 3.8

I was able to talk to a variety of people. 0 1 8 11 15 4.1

I am now more confident speaking English. 3 5 12 10 5 3.3

I would like to do more activities like this. 0 3 2 10 20 4.3

   While most students strongly agreed with the statements “I enjoyed the trip to Asakusa” and “I would like to do 

more activities like this,” they exhibited less agreement with the statement “I am now more confident speaking 

English.” These answers reveal that they really enjoyed the field trip and hoped to do it again but it was fairly difficult 

for them to be more confident speaking English even after this enjoyable half-day trip. Student answers to the 

questions “I thought I was well prepared” and “I was able to talk to a variety of people” indicate that student attitudes 

toward preparation and implementation of the interview were pretty good.

4. 2. Student responses in the semi-structured interview

     A semi-structured interview was held in January 2018 to get feedback from the first-year students, who

participated in the field trip for the first time in 2017. Everyone said that they enjoyed the trip very much and were

motivated in the study of English. Moreover, they provided profound insights into this concept.

- I have never spoken to non-Japanese people in English. It was an unforgettable experience for me.

- I was glad I could use some expressions that I learned in class.

- I was so excited because they could understand the English phrases that I spoke.

- I realized that the conversation is a two-way exchange. They asked me a lot of questions and I had to 

answer their questions.

- I thought I should have more chances to speak English in everyday life.

- The tourists spoke in English with many different accents.
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- I noticed the differences in manners and attitudes between the tourists and Japanese people. It was 

interesting.

4. 3. Writing comments in English

     Three students in the second year who participated in the field trips held in 2016 and 2017 wrote a short English

essay as homework. Writing comments in English is a beneficial task to develop their writing skills as seen in Meiranti 

(2012). They all explained that the field trip offered invaluable experiences. They noticed that tourists from different 

countries had different accents and were convinced that English is an important communication tool in global society.

One crucial fact noticed by the students was that communication is a two-way exchange of information. They realized 

that they should be able to talk about themselves, their opinions, and their futures to make this exchange pleasant and 

meaningful. This comment reminded the instructor that the field trip is significant not only for developing English 

speaking skills but also to foster the students’ overall capability of communication with people from other cultures.

Here are some student comments4):

[Student A]

I had a good time in Asakusa. I talked with many foreigners and listened to their marked accents.

Everyone was kind to us. We were able to question them easily, but we couldn’t answer fluently when 

they questioned us. If I get another chance, I would like to practice talking about myself.

[Student B]

I was so nervous when I stopped the first group. But they kindly helped us by allowing themselves to be 

interviewed, so we could talk about many things with them. Sometimes I could not answer their 

questions easily, so I thought that I must study English harder. This time, not many foreigners asked us 

about Japanese culture although I wanted to answer their questions about our culture. In addition, I hope

that I was able to talk about other cultures in English. I enjoyed this experience. Thank you for giving me 

this opportunity.

[Student C]

I could talk to foreigners on my own initiative better than last year. I chatted with foreigners and 

discovered practiced interesting things. First, I thought that foreigners dislike some Japanese foods but

only a few do so. Next, many foreigners are visiting Japan for the first time. I guess the reason is because 

of the Tokyo Olympics in 2020. Finally, foreigners whom we spoke to had not visited the Tokyo Sky
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Tree. All foreigners that my group interacted with were very kind; so I felt good.

(Underlines added)

5. Discussion

This series of field trips were planned and implemented primarily to offer university students a chance to interact

in English with people from other countries. It appeared that the objectives were achieved to a great extent according to 

the analysis of student responses. They were able to improve their listening and speaking skills by reinforcing what 

they had learned in a regular classroom. They conversed with people having a variety of English accents, manners, and 

attitudes, which enable them to develop better understanding of other cultures. As a consequence of their preparation 

for the trip, they learned more about Japanese culture as well as basic expressions for cultural concepts. Moreover, they 

commented that they felt motivated to learn English and they hoped to have more chances to use English in everyday 

life.

     From a more affective viewpoint, student responses indicate that they really enjoyed the trip and would like to 

participate more in similar activities. However, analysis of student responses reveals that a single trip is insufficient to 

enhance the confidence of students regarding English speaking skills. Practitioners should make some improvements

in planning and preparation for the trip as well as in language activities in a regular classroom.

     The benefits of the field trip are not limited to language learning and cultural understanding. Students learned the 

importance of communication by interacting with people from around the world. Communication does not mean 

merely asking questions; it is a two-way exchange of utterances and students are also expected to talk about 

themselves, their feelings, and opinions. Since it is well-known that Japanese students are not very good at talking 

about themselves or expressing opinions in general, one possible benefit of field trips is that university students are able 

to enhance their communicative ability through their interactions with foreign visitors.

     The field trip had another benefit: the concept of active learning was realized. Students chose their own topics

for the projects of a personal speech and group presentation after researching Japanese culture and wrote a script in 

preparation. Students demonstrated their initiative during their interviews with tourists, as one of the second year 

students pointed out in the comments. 

6.  Conclusion

This paper delineated the methodology of planning and executing an English field trip and responses of the 

participants. It gave a practical report explaining the procedures in the lessons planned around the trip and analyzed

student responses in questionnaires, an interview, and student composition.

     The results reveal that the field trip is a useful and creative activity in the English curriculum if it is carefully 
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planned and well-prepared from both the instructor’s and learner’s perspectives. It offers university students a chance 

to develop their communicative ability by listening to authentic English and to interact with people from many 

different cultures. In order to provide students with more meaningful experiences in English language learning, it is 

suggested that a large number of research papers regarding field trips in different contexts could be shared among 

researchers and practitioners.

Notes

1. Presentations to Go is a textbook in the course.

2. Four Corners Level 2 is a textbook in the course.

3. “Average point” in Table 2 was calculated using the following formula:

Each point the number of students for each point 35

4. Only fatal errors were corrected by the author of the present paper.
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Instructions of Nagauta Shamisen Using Kuchishoga for
Lower-Graders of Elementary School

A Practical Report of Instructions at Inuyama 

Nanae Mastuura
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